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ABSTRA(_‘_T

ming of foreign language has :
The lea become a fiecessity for every Nigerian child who
to acquire western education. In fact ey
Hopes » CVEN our parents who were not opportuned to

o 10 school for formal education now battles to speak or use words in forei
in foreign

o guage(s)- This implies that the proper teaching of the foreign language particularly the

one highly recognized by the government and the international communities. is a must

The child needed to be trained at the lower of education on how to leamn and use the
janguage Properly so as to be in tune with the dynamic world. It s in the light of this that
dhs paper takes a look at the strategies for teaching foreign languages and settles on the :
use of technology as a means of improving the use of these strategies for teaching of
these languages. The paper looks at technology, its types, and their benefits in language
weaching. Some these benefits include:active engagement and Participation, frequent
interaction and feedback, connections to real- world context. These roles
notwithstanding, the use of technology in foreign language teaching is bedeviled by
challenges such as absence of the required technologies, unstable electricity, phone lines,
internet facilities, and lack of sufficient qualified ICT teachers. As a result,
recommendations such as provision of the needed technologies by the government,

training of teachers of foreign language on the use of technology, and maintenance of the

available technologies were offered.
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Introduction

uage. in view of i<
The English language is generally acknowledged as @ global languag ew of its

Mumey,
1L'['_.|“\
nd the globe. Apart fr, !
functions and preference over several other Janguages arou g p Om being ,

language of global unification, English is also seen as veritable tool for leamning, bugjpe, it
interactional purposes, among other functions. In view of its relevance. English is not only gy,
mother tongue in Britain but also the mother tongue of several other countries like Canag
United States of America, New Zealand, to mention just 2 few. It is also used as a second gp ,
foreign language (EFL) in many countries like Nigeria, Ghana and many other developi
countries. Musa (2012) opines that Primary or basic education is the first level of educary,
which a child undergoes before he/she moves on to the other levels. It is the bottom lipe
education upon which every other education whether formal, informal or non-formal can be bui;
without which any educational structure erected will not have chances of success. The core
objectives of primary education in Nigeria are the universalization of access and quality in the
delivery. Other objectives include, inculcating in the school children permanent literacy.
numeracy and the ability to communicate effectively. The primary school in Nigeria is the
foundation for formal school learning with the entry age for children at age 6. This level of
education stands as the pillar of school based teaching and learning which, according 10
Maduewesi and Eguabor(2005) in Musa (2012) taps and root into the millennium developmen
goals(MDGs) of:
i, Eradicating extreme poverty and hunger;

ii.  Achieving universal basic education;
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moting gender equality;
i
Reducing child mortality;

Combating HIV/AIDS, malaria and other diseases: and ensuring environmental
=3 . > ENVITro: C

qustainability.

fty goals have implication for inculcating in the citizen the right type of values and

1‘-!!95‘310

is life- long survival and t i .
,ﬁimdes for b hat of his society and these values are enshrined in
|anguag®
Ailﬂfofp

Toachieve functional primary education in Nigeria, the Federal Government in the National

rimary education in Nigeria

policy OB Education (2004) sets the aims of primary education as follow:
i To inculcate permanent literacy and Inumeracy and ability to communicate
effectively;
i, Layasound basis for scientific and reflective thinking;
ii. Give citizenship education as a basis for effective participation in and contribute to
the life of the society;
. Mould the character and develop sound attitude and morals in the child;
v. Develop in the child the ability to adapt to his changing environment;
vi. Give the child opportunities for developing manipulative skills that will enable him
function effectively in the society within the limit of his capacity; and
vii. Provide the child with basic tools for further educational advancement including
preparation for trades and craft of the locality.
linguiage teaching has been a fluctuating field as it is not as steady as subjects like Physics,

Chmu'y' Geography, etc., where a new theory takes years to make space. Yet, in language

125

ke

Scanned by TapScanner




3

, e i the fact that many teach..,
teaching there is so much instability in the writers® €Y due to eners g

ods. Approaches ip 1.
know the history of changes in teaching approaches and meth = - “NBuag,

: : ic society. The o
teaching are directly linked to the demands of the leamers in a dynam Y- 1he lollowiy

o
S i

' 7 (1992).
a list of the cight language learning approaches put forward by Snow (1992)

Grammar-Translation Method

The Grammar-Translation Method focuses on developing students appreciation of the tary,,
language's literature as well a teaching the language. Students are presented with tar get-language
rcading passages and answer questions that follow. Other activities include translating literar,
passages from one language into the other, memorizing grammar rules, and memorizing native.

language equivalents of target language vocabulary. Class work is highly structured, with the

teacher controlling all activities.

Direct Method

The Direct Method allows students to perceive meaning directly through the language because
no translation is allowed. Visual aids and pantomime are used to clarify the meaning of

vocabulary items and concepts. Students speak a great deal in the target language and

communicate as if in real situations. Reading and writing are taught from the beginning, though

speaking and listening skills are emphasized. Grammar is learned inductively.Piller and Skilling®

(2005) refer to this method as pictorial illustration. This is the use of blackboard drawing®

diagrams, sketches, match-stick figures, photographs, maps, and textbook illustrations. These #°
used for presenting words and structures that stand for concrete ideas
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¢ A“diﬂ'l

ingual Method

ingual Method is based on the behaviorist beljef that language learning is the

0

et of correct language habits.

uisiiion ofas I'he learne

I'Iepeats patterns until able to produce

Once a given pattern

o spontaneousl)". for example, subject-

verb-prepositional phrase — is

|¢srned» the speaker can substitute words to make novel sentences. The teacher directs and

cmmts qudents' behavior, provides a model, and reinforces correct responses

The Silent Way

The theoretical basis of Silent Way is the idea that teaching must be subordinated to learning and
fus students must develop their own inner criteria for correctness. All four skills — reading,
writing, speaking, and listening — are taught from the beginning. Students' errors are expected as
s normal part of learning: the teacher's silence helps foster self-reliance and student initiative.
The teacher 1s active in setting up situations, while the students do most of the talking and
interacting.

Suggestopedia

This method seeks to help learners eliminate psychological barriers to learning. The learning
environment is relaxed and subdued, with low lighting and soft music in the background.
Stuidents choose a name and character in the target language and culture, and imagine that
prson. Dialogs are presented to the accompaniment of music. Students just relax and listen to

‘em being read and later playfully practice the language during an “activation™ phase.

Communigy Language Learning

In thig method, teachers consider students as “whole personS." with intellect, feelings, instincts,

Physica) responses, and desire to learn. Teachers also recognize that learning can be threatening.
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Y

spors help students feel secure and OVercom,
rs, €@

By understanding and accepting students’ fea .
r learning. The syllabus used is |¢amer~

- o
their fears, and thus help them hamess positiVe energy f
i target language.
generated, in that students choose what they want to leam 11 the targ

Total Physical Response Method

Total physical response approach begins by placing primary importance on “Sicning
gue acquisition, and then moving 1,

comprehension, emulating the early stages of mother ton

speaking. reading, and writing. Students demonstrate their comprehension by acting gy

commands issued by the teacher; teachers provide novel and often humorous variations of the

commands. Activities are designed to be fun and to allow students to assume active leaming

roles. Activities eventually include games and skits. Total response approach is also known a5
demonstration(Piller and Skillings, 2005). According to them, it includes the use of real objects,
performing actions, using gestures, and facial expressions. It is used for presenting words like
toy, bracelet, or hat. Demonstration can be used for sentence patterns that stand for concrete
ideas. For example, saying "I am looking at my watch," or "I am cleaning the chalkboard" while

performing these actions. The teaching strategy includes the teacher doing the demonstration and |

students practicing with feedback from the teacher.

The Communicative Approach |
The Communicative Approach stresses the need to teach communicative competence as opposed
to linguistic competence; thus, functions are emphasized over forms. This approach views
language lcaming as a system thus resolving to each as a system. Students usually work with
authentic materials in small icati Syt |
§IOUps on communicative activities, during which they receive

practice in negoliating meaning.
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. her approaches ¢ alecia .
are S eral other app and strategies to teaching toreign language such as dictation

' : : language ¢ onte ; ;
m‘egra“(m of 1guage and content, project-oriented approach, use of cllipsﬂ

oning method, choral drill. read and say, narration or story telling approaches by Piller and

gﬂﬁﬂﬁzOOS). Others are reading approach, oral and situationa approach, audio-lingual

p, cognitive approach, affective humanistic approach. and comprehension approach by

o (1992)_Many teachers now share the belief that 2 single right way does not exist. It is

csinly true that no comparative study has consistently demonstrated the superiority of one
lﬂﬂ’d over another for all teachers, all students and al) settings. How a method is manifested in

L m will depend heavily on the individual teacher's interpretation of its principles

oven, 1992).

Technology in Teaching Foreign Language in Nigerian Primary Schools

The teaching of foreign language in the days gone by, in public schools was bedeviled by over-
wliance on language course books(Ohia and Adeosun, 2002), teacher-centred method of
teaching (Ogunniyi and Famuyiwa, 2011) the motivation to pass the language and master
(Obanya, 2002), and the inability to use the available local materials as teaching aids
{Ogunniyiand Famuyiwa 2011) . These situations made leamers inactive in the teaching-learning
situation, According to Brown (1980) in Viatonu and Kayode (2012) second language education
has changed considerably, pointing out the importance of the use of an “electric enlightened
#proach” 10 theory building but cautions that classroom contact is still very necessary for
%cond language learners to give real-world validity to their theory building. Brown's theoretical

“mments about the classroom vignettes contribute to the attainment of this goal as major

"thodological approaches and current issues in language teaching are depicted in theee

%, first with the direct method, grammar translation and the Audio-Lingual method.
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.ed that technology has hee ‘
Similarly, Randall (2006) in Viatonu et al (2012) has AT ome ,
with its concomitant i
major component; a must-have in many homes around the world, Wlueng,
_ : his is a welcome developme
permeating all facets of human lives, including education- T Nt b
n will be driven by g

, ; . instructio
many as it shows the direction 1n which language

advancements in technology.

——

; : 1 that 1
Technology has become a greater part of everyday life. It is therefore natural that 1t become :

: . eady engaging extens; '
central and essential part of 21st century learning. l.carners are already engaging extensive, :

with technology and would make it easier for teachers to use it 1n learning in schools. |

Technology allows for casy duplication of many types of media. For instance, with , |

videocassette recorder, a teacher can record a television program for re-use in the classroom. A

work, photos, and articles can be scanned and reproduced digitally.

Technology, however is just a tool the skilled teacher, like the skilled craftsman, matches the too|
to the task in order to accomplish an important purpose. Technology especially the internet can
provide access to authentic sources of language that are simply unavailable any other way,
Wikipedia (2012) identifies ten reasons for using technology in foreign language teaching to

include:

1. Students are generally technology —literate and have become accustomed to using
computers, videos, and other technology- based means of acquiring information.

2. Students learn at different rates and have different learning styles. The use of technology

helps teachers reach all students in different ways.

3. Technology helps to relate the curriculum to life outside the classroom
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gv helps to iny
" logy PS 10 mvolve studente :
udents in worthwhijle interacti 1
echno | g aclional activities. such as
- Ay e ~ 1 ' |
- onal exchanges, Information gathering, anqd
erpers B & and proh

lem-solvi ‘
| L Ing projects.
Technology helps students o be acuve partic e
Participants jn the Information Age
‘ Using dn_‘terem aspects of technology helps motjy ”
) - dle students 1o |e
am.
: r adds many dimensions of £
: Technology ny dimensiong of foreien ]a[‘[(_‘!uage i
£ g aring, particularly with th
; e use

of multimedia programs.

children in a foreign country.

9. Students have the opportunity to work collaborative manner.

10. Technology gives students opportunities to use their productive and receptive abilities. for
real purposes, such as publishing a newsletter or writing interactive journals. Teachers
can also use technology such as video recorders, blogs and wikis to gather material for
continuous assessment of students’ target language skills and competence. Student’ work,
text, audio files, animated posters or video clips, can be presented on the whiteboard and

used to develop criteria-based peer assessment skills in whole-class discussion.

Roschelle, Pea, Hoadley, Gordin and Means (2000), cited by Spielvogel et al (2005), identify

four fundamental characteristics of how technology can enhance both what and how children

leam in the classroom:

L. Active engagement.
. Participation.
iii.  Frequent interaction and feedback.

. Connections to real- world contexts.
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b

s more effective s 2 learning 1001 when ey

They also indicate that the use of technology i ~leg

mprovements in teacher -
) |‘I!

3 \ ciudcs i
in a broader education reform movement that in

r change. In addition, any vigj, ’

. , acity fo
curriculum, student assessment, and a school’s ¢ap y

3 f all students having ¢q,,:, . .
learning through technology should emphasize the importance O g “quitah,

| _minority students, disadyay,,
access and use of technology- fernales, special- needs students Ntageq

x students, etc. According 1o 1.
students, students at risk of educational failure, rural and urban €10 they

. : uthentic tasks that dey,
all students need opportunities to use technology In meaningful, 2 ! develop

higher- order thinking skills.

Sharma (2009) opines that technology has a major influence on the teaching and leaming of
languages but with some reservations, particularly in areas such as grammar, vocabulary,
language skills and testing. For instance, even though the internet has provided a vast range of
materials offering many opportunities to authentic materials, both audio and text, most of the

materials are clearly unsuitable for language learners. Also, the influence of technology on the

productive skills of speaking and writing is positive but arguable. This is because if one wishes
to improve fluency, it is better in face-to-face language lesson or a discussion class with the
teacher. Sharma argues that in the area of grammar, the increase in the number of interactive
exercises on CD-Rom and the web has undoubtedly benefitted the analytical learner, so students
can practice and receive instant feedback. He, however, argues that this practice is based on an
outdated, stimulus-response methodology. According to him, these Sramar oxercises ‘skower
the language. He argues that the use of technology in language learning encourages digital divide
such that when those with access to the technology are exploring how best to exploit it in the

classroom, for some others using technology such as interactive whiteboard (IWB) is 2 dista
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nherefore. provides four

He.

in languas
#;uplﬂg lﬂ

key principle ic
Y prnciples which can help teachers implement

e classrooms:

arate the role of the teacher and technology in language learning process

Teach ina pnnc:pled way, that is, whenever a new technology emerges, it is important to

it ;
pink about the pedagogical reasons for using it rather than ‘rushing’ to use it
Use the technology to complement or enhance what the teacher does

it is; it’s what you do with i is. it i
Jt's not b 1 16; ’ ith it. That is, it is not the type of technology per se

(pat improves learning experience, but the use to which it is put.

pending O the ages, language experience of the students and technology resources of the
ghool, many of the following possibilities can enhance learning in a thematic unit:
. Create a menu using a word processing programme.
ji. Createa greeting card 1n the target language using clipart with a cultural element.
ii.  Students use scanned or digital photos to design a poster with which to introduce
themselves to the class.
iv. Create a story, an episode from a story, or a poem to illustrate with clip art. All
projects are printed and compiled into a class book.

v. Develop a book report by creating a book jacket that includes a front cover

designed to reflect the content, flaps to summarize the story, and information about

the author on the back cover.

Vi.  Create a class newspaper or newsletter. .

Vil.  Create a brochure about a city or a country in which the target language is spoken.

Information can come from research from the Internet, and be enhanced with

images downloaded from the Web.

133

L_ Scanned by TapScanner



Scanned by TapScanner



Gives the teachey

- d k']‘ldlh‘{,‘ o
observe « »
Ve Students” reactions aind performance
Appeals to different « % |
: F ‘\ » . ¥
y tudents learnin Styles and intell;
| s Styles and intelligences.
«i. Isuser-friendly for (he teacher ang
. dl

the students.

- nich environme "
technology ent can g .
A upport all lhc!\(,‘ conditions and thus become an n;‘llil‘l‘lal
ing for language acquisition, Tee _
setting LLhnU]Ug}ﬂ, mobile or Sthierwiis. ' onn o Tl ALt o
age instruction. Ultimately,
languag Y, though, they are not in il of imidnds SR EaE

, are instructional tools. And s )
they the effective use of any tool in language learning requires the

thoughtful application of second language pedagogy

The most relevant technology in language teaching and leaming is termed information and
communication technology. There is no more doubt that the use of ICT has positive effects on
foreign language teaching/leamning. Its impact is highly dependent on the way it is used, the

: ] . : o &% 2 L2, 1 -
teachers’ motivation and his “savoir-faire”. Isisag (2012) opines that most obvious impacts of

using ICT to support foreign language teaching include the possibility to adapt easily the
teaching materials to circumstances, learner’s needs and response; ICT offers access to authentic
materials on the web; makes it possible to combine/use alternately (basic) skills (text and images,
audio and video clip...); makes lectures more interesting and less ordinary which boosts learners’
engagement. Similarly, Padurean and Margan (2009) in Isisag (2012) list the advantages of ICT
usage in foreign language teaching to include:
1. Capacity to control presentation. This capacity marks the difference between
computers and books. Books have a fixed presentation, unlike computers, which can

combine visual with listening materials, text with graphics and pictures.
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rJ

- Novelty and creativity. A teacher can use different materials for each lesson, .

in teaching with textbooks, where all classes presenting a Certain fopic are the sapy,

iMe

tad

. Feedback. Computers provide a fast feedback to students answers throygh oy
correction. It not only spots the mistake but also corrects it, sometimes even giy ' the
appropnate advice.

4. Adaptability. Computer programmes can be adapted by teachers to suit their Studenys:

needs and level of language knowledge. Unlike books, which are produced in 4 single

uniform format and need to be taught imrespective of students™ problems, compys,,
programmes are more learner- friendly.

ICT is also a very good way to captivate students’ interest. Students are able to search for

information and pursue their own individual interests and hobbies by finding target-materiy)

online.

Categories of ICTs
Arolasafe (2008) categorizes ICTs into three groups, namely

1. Information technology uses computers, which have become indispensable in modem

societies to process data and save time and effort:

2. Telecommunications technologies which includes telephones, the radio and television
often through satellites;

3. Networking technologies, the best of which is the intemnet, but which has extended 10

mobile phone, voice over IP telephony (VOIP), satellite communications, and others.
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r B N e o — -

- Sees e as
Rouse (2014) sees ICT as an umbrella tepm that inc
At includes any communication devise or

ation encompassing radio television

Jprlllf

od software, satellite: systems,
anid €

cellular phones o
' phones, computer, and network hardware

and so op as we

Il as the various services and applications

«ociated with them, such as videg confe

a rencing

and distance learning ICT, particularly, the

e rovides language lea < g
intemet P guag mers with the OPPOTtunity to use the language that they are

o in meaningful ways i St
learning in g ¥S 1n authentic contexts. A second important benefit derived from the
' b cneln Crve

T in a language class ' %
use of IC guag room 1s based on the Opportunities it affords for cooperation and

collaboration with one’s peers. A third major benefit of the use of ICT in blended language

learning classrooms is the opportunity that ICT-based tools give to language teachers so that they

can tutor their learners more effectively. With the help of ICT-based tools and the constantly

growing number of available educational resources language teachers are able to give individual
and personalized guidance to the leamers. Oyinloye (2008) opines tl;at the Ni-gerian government
has showed much interest in the introduction of ICT in primary education which necessitates the
National Policy on Education to make it mandatory for schools to involve ICT as well as use it in
the teaching/learning process. Information and communication technology opens up
opportunities for a more individualized form of teaching in which students can control the
leaming process when the teacher is not necessarily present. It can assist in organizing teaching
in such a way that learners can be helped to learn effectively and accept responsibilities for their
own education. In addition, education courses can be designed to be information technology-
based, which will cater for both the weak and endowed leamers in more effective ways
especially in the learning of basic skills such as reading, writing and mathematics. Information
- technology is capable of creating opportunities for everyone to participate in educational

4cvities, if conducive environment is provided.
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. ’ ase
Use of Technology in Foreign Language Learning (¢

1. Computer

lay in language leamniny ..
Olibie (2010) opines that the critical role that computers play & 15 bey

; rinciples of computer-qe.:
understood in terms of CALL. CALL involves applying the P P i a8Slsteg

. r programmes to enhance |eg;y.:
learning to language learning context. It is the use of computer prog Ming

: ALL is when th
Huizhong (1985) in Olibie (2010) also adds that computer-assisted € € compyte,

g : ing leamers to acquire
is used as an instructional tool to improve learning by helping qUITC 2 bette,

understanding of the learning content. ... “It includes the use of simulations, tutorials, w

processing authored programmes, games, database search/ inquiry methods and programmeg

instructions” Kearsley (1983) in Olibie (2010). Wikipedia Encyclopedia (2005) defined CALL o
an approach to language teaching and learning in which computer technology is used as an aid 1
the presentation, reinforcement, and assessment of material to be learned, usually including ,

substantial interactive element.

Computer technologies provide access o digital versions of these references—and to libraries
worldwide. Encyclopedias on CD-ROMs provide information, digital images, video, and audio,
and also provide links to websites where students access tools such as live web cameras and
global positioning satellites. Dictionaries and thesauruses are built into word processors.
Through the Internet, students can gain access to a wide variety of primary and secondary
sources, including government documents, photographs, and diaries. Students use handheld

computers and wireless networks to create joint writing exercises and read electronic books that

allow them to explore related topics. Concept-mapping software provides all students with h¢
gl opportunity to build the framework for a story or report and to map out linkages among complex
characters, such as those in a play by Shakespeare. In the arts, students can explore images of
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: Scanned by TapScanner




Scanned by TapScanner



- R

7) Specificity — the internet allo
_ : : Gt
and with who will be leaned. Learning can be tailored to the language leame, . .

ws the language leamner choice and variety i, o h
W a

8) The intemet-mediated communication allows users {0 share not only brief mesgag,

thy documents - thus facilitating collaborative writing ﬂeﬂmingl
s can share graphics, sounds and video. Thus, the inteme, helpg
where authentic and creative communication is integrated iy ,,
se. The internet is a very good authentic material as it is in constap
unity for authentic communication. For instance, having ,
ron 1 Argentina is different from just leamning from a bogl.
icat without limits of physical distance

on and intrinsic motivation to learn, |;

ner can search for sites that focus on

students can now answer them on their
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ching and leaming English ac » .
ted a second language, In terms of l cos
% % OI practical classroom activities 1o

c\ploil the Intermnet Bowen ( ]992} opin
Pines that, if teachers have access to several Internet-linked

ers fOl use¢ “.]l_h n ;
pl.ll 1 IhCH Llac,{“. i —
i s . -TOus pt)":'iihl]]l]cs l camers can ﬁll'ln on-

ine questionnaires, research specif; .
I Pecific topics. PTepare presentations us; line inf dion
ing on-line miormation,

n ) » cracl 1

ocabulary and even pronunciati :
¥ 10N exercises, read and summarize the latest d eribute
news, and con

10 on-line discussions and debates.

the following challenges:

1. Absence of the required technology such as computers and mobile technologies

2. Electricity, phone lines, intemet facilities etc., are sometimes, unavailable, unreliable or
expensive.

3. Lack of sufficient qualified ICT teachers due, among other reasons to the fact that, some
quit teaching for more lucrative jobs because teaching is not attractive especially in
Nigeria.

4. Poor maintenance of the f;-xisting ICT gadgets (where provided)

3. There are no language and computer laboratories in virtually all schools in Nigeria.

6. Large or overcrowded language classes may interfere with the use of ICTs in language
leamning.

Conclusion
€ Paper has taken a detailed look at foreign language teaching strategies as well as dwelt on

the \
%€ of technology in foreign language teaching pedagogy. The impact of technology in
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e b » over emphasized. Tech,, .
education in general and language teaching in particular cannot beo P chnolq,

: ; MA mobile-assisted Jap...
using CALL (computer-assisted language learning Of LL “NBuag,
: - i [, not 0t
leaming) can be used for every leamer category of learner with the aim of, not only motiy,;,
. ing 15
and arousing the interest of learners, but also to ensure learner-centred learning. In this Situatioy,

the leaner is in control of the learning situation and can learn anytime and everywhere even wj,,
the teacher is absent. This kind of situation is suitable for primary school PIpiS Who are in dire
need of encouragement and motivation to add a new/ foreign language to their first language o
language of the community.

Recommendations

In view of the challenges facing the use of technology in teaching foreign language in Nigeria,

Primary schools, the following recommendations are necessary:

1. The government should provide the necessary technologies needed for proper teaching
of foreign language in primary schools and also ensure that such technologies are
properly maintained.

2. Educational planners, school administrators, especially those involved with the teaching
pupils in primary school levels should carefully plan and include ICT in teaching and
learning language.

3. Teachers of Foreign language(s) should be trained on the use of technology in teaching
so as to prepare the students for the task of using gadgets like computer, in the later days
of language use.

4. Language teachers should collaborate with the language development centre of the

National Educational Research and Development Council (NERDC) to produce CALL

materials suitable for Nigerian learners.
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