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Language teaching in Nigeria, whether in private or public schools, is in most cases bedeviled with
teacher and course book-oriented activities. Little atlention is given to students-oriented activities. An
ideal language -learning classroom should be one that gives room for students' participation by tapping
the four language skills of listening, speaking, reading, and writing. The use of authentic materials, such

as newspapers, magazines, songs, internet, animations, movies, phone messages, greeting cards,

| calendars in language teaching is a step towards communicative langua ge teaching. The aim of this pape;'

is to improve the teaching of English Iat_1guage from the traditional method of using textbooks and teacher-
only approach to the teaching of English language by incorporating the use of authentic materials. The
advantages of authentic materials include making la

disadvantage of using authentic material is that they may contain complex and irrelevant structures that

may make learning difficult for the learners particularly at lower level. The paper recommends that

language teacher should choose materials that arouse great interest and have a communicative  DUrpose

| Introduction

English language teaching in secondary and primary schools in Nigeria are characterized essentiall by
the use of course books. In every language class, textbooks are prescribed and teachers use them to te}:,ach
English, sometimes page-by-page; or topic-by-topic. This makes the language teachers. j o

slaves to the course books with little or no innovation in the teaching-learning gmce V\rfgzhl?mr'no?t c ey
language teaching becomes highly formalized and rigid with little motivati ; hss. 1 elaroie
This situationis captured in Cheung (2001) as follows: onon.the part of the leamners.
today English teachers have a lot of choices in terms of

textbooks, and it is surprising that many of them relyon

uninteresting textbooks that focus students' attention op

grammatical structures, and on practice inisolation,

In addition, the activities chosen are based on teacher-talk

student listen routines.

The scenario above constitutes the main problem this study tends to solve

Language, whether first or second is supposed to be yseqd for communicative purposes and therefore, the
i and therefore,
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aim of language teaching should among others be to expose learners to real language use (not only
gramumar and vocabulary, etc.) so as to instil in the learners the ability to use language naturally in real
situations. Berardo (2006) observes that the artificial nature of the language and structures used make
them very unh'ke anything that the learner will encounter in the real world and often they donot reflecthow
the language {s.reall}f used. According to him, there is a kind of fear when faced with language that is
Jargely unfamiliar. It is therefore necessary to make language leamning stimulating and rewarding to both
the teachers and Sjtudents. This study tends to find ways of enhancing the teaching of English language
through the eclectic approach, with particular emphasis on the use of authentic materials like films, news
items, articles, magazines and other communicative materials.

Cook (1981) also states that all language syllabuses are defective representations of the target language.
English has changed since the course was written or the grammatical description was inadequate. In
addition, we do not know enough about learning to be able to say that students would learn it perfectly even

| if the syllabus itself was meticulously accurate. In other words, there may be gaps in the best of teaching
programmes because there is still much we do not know about English or about language learning. The
only way we can make sure that we give the students all they need to know is by teaching them makinguse. . .~ 7=
of authentic materials. Using authentic materials means using examples of language. produced -and
designed solely for the classroom. Authentic materials in language teaching are a convenient way of
improving not only students' general skills but also their confidenceinreal situations.

]

What are Authentic Materials?
According to Kilickaya (2004),authentic materials are resources and activities that instructors use inclass.

They are contextualized language learning and are a valuable source of language input. Bacon and
Finneman (1990) define authentic materials as texts produced by native speakers for a non-pedagogical
purpose. Nunan (1989) and Laniro (2007) see them as any material which has not been specifically
produced for the purpose of language teaching but are excellent learning tools for students because they "
are authentic. They are language data produced for real life communication purposes. They can be

classified as spoken materials which include films, news items, weather forecast, airport and station
announcements, interviews, debates, while the written materials include recipes, articles, flyers, train

timetables, tickets, advertisements, brochures, bulletin boards, newspapers, posters, drawings, maps,

magazines, photographs, calendars, greeting cards, coupons, street signs, websites, ATM receipts, charts

and instructions for use of equipment. Indeed anything written in the target language and used uneditedin - .
the classroom. Authentic materials also include multimedia such as audio tapes, CDs, animations, movies, 2
documentaries, television and radio programmes, phone messages, podcasts, E-books etc. According to ;
Berardo (2006), the sources of authentic materials that can be used in the classroom are infinite, but the =
most common are newspapers, magazines, television programmes, movies, songs, literature and the

internet. The internet according to him is the most important because whereas the newspapers and any

other printed material date very quickly, the internet is continuously updated, more visually stimulating as

well as interactive. It is the modern day reality and most teachers and students use it for easier access to

different types of material. Berardo (2006) adds that authentic materials should be the kind of material that

students will need and want to read, when travelling, studying abroad, or using the language in other

contexts outside the classroom. Authentic materials enable learners to interact with the real language and

content rather than form. Leamners feel that thcy are _learning a target language as it is used outside the

classroom. Cook (1981) opines that in authentic materials, the content of the material may not matter very

much;but interest in the foreign language iskeptalive.

Hwané (2005) observes that authentic materials are realist.ic, ready to-use, relevant and trigger the process
of natural language acquisition of students. They provgd? a W{de variety of text types and teaching
materials. Martinez (2002) says they contaiit tOpiCs of y;wrest_ to stu@ei}ts and encourage reading for
pleasure, and they are practical and real because they proylde valid ll?gu1§t1c c_iata. Karpova (1999) argues
that authentic materials have @ positive effect on increasing students' motivation and make learning more
enjoyable. They provide close contact with language, build up paralinguistic ’features, introduce life-like
scenarios into the classroom and areuseful at all_levels. Dumitrescu (2000) opines that authentic materials
can be applied to multiple tasks both in and outside the classroom. In other words, they are flexible, easily
adapted to learning objectives, and are not bound by textbook format limitations.

[

Breen (1985) identifies four types of authentic materials within language teaching. He indicates that these
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“interpreters recorded on the listening mei't'effals';rnight have different accent
nts.
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on. They are:
This refers t
hentic interpretation.

Jearners' interpretation of

>>>>>‘>>>> Jaurnc“. of lnforn?a!fon,

i ess
Jationship withon€ another during Janguagel
used as input data for learners.

o the authentic

typesarein continual inter-re

. be
(1) Authenticity of texts that may ot
qualities of a giventext. They should help the learnersto developa

i i . This means
(2) Authenticity of Jeamers' own interpretation of such texts Thi
the text should be in line with the original content.

(3) Authenticity of tasks conducive to language learnin.g: The tat 0 sommui
authentic. This authenticity should reflect not only with respec

others in the classroom but alsoin learning and the purpOse ofle.a r’;‘l;lr;g;mthenli
(4) Authenticity of the actual social situation of the cl_assroom. o oblems
provide conditions in which the participants can publicly share the pr ’

overall process of learning a languageasa social activity.

sk given to the learner should be
jcation with texts and
¢ materials should
achievements and

osing authentic materials to
d readability. Suitability of
| should motivate and be of

Criteria for choosing authentic materials _ o e
In reading tasks, Nuttall (1996) in Berardo (2006) gives three criteria or ¢ 0
be used in the classroom. They are suitability of content, expléa_ltablhtz' an
content, one of the most important criterion, means that the rea gng p‘{a eria
interest to the students and should be relevant to their needs. Exploitability of content refers to how the text

can be used to develop students' competence as readers. According to Nutta}l3 if a text cannot be cx_ploned
for teaching purposes, that text has no use in the classroom. Readablllty is used to describe the
combination of structural and lexical difficulty of a text, as well as referring to the amount of new

vocabulary and new grammatical forms present.

Berardo (2006) adds that variety and presentation should influence the choice of authentic mat§rials._ A
reading course can be made more interesting if a variety of texts is used. The authentic presentation with

pictures, diagrams, photographs helps to put the text into a context. This helps the reader not only to
understand the meaning of the text better, but also how to use it. Cook (1981) also provides the following

as criteria for choosing authentic materials for language teaching generally.
(N They should be motivating or the activities that can be done with them are motivating e.g,

Fickets (train, market, station) but may be used for various types of simulation and

information processing activities in the classroom. Newspaper headings and the articles
beneath them may also be of general interest.

(2 They should be up-to-date or that which has a timeless quality about them e.g. the
internet.

8} 'IT%cy sﬁoulgbc organized and linked to other aspects of teaching.

ey shouid be organised and selected in terms of their language eni

(5)  Theyshould be ofinterest to the age group BRESaCoats

6) They should contain examples of the point of the lesson.

(7)  Theyshouldbeavailablelocally.

8) They should be of good quality both in picture and in sound.

DiSﬁd\éan(tages of using authentic materials
Richards (2001) points out that although there are ad in usi :
teaching, they often contain diﬁ"lcultgi‘anguage, u?m‘;ir;lt:ge\jc:gaﬁillng authentic materials in language
structures which becomes a burden for the teacher in lower-level claszl(;y ltems. and complex language
ﬁutgﬂ'ltlc ;nate(x;_als may be culturally biased and too many structures a:é ﬁ?ﬂmcz (2002) observes that
;r lgﬂqe eco 151g the texts. The vocabulary may not fit the students' immed-lxed’ causing lower levels &
the skills required to manage the vast amount of information. Martinez (2002)1211 tzrll)eeds and they may lack
: ' nd Peacock (1997) add that .
iofust-ng:id iaﬁsnflz'az:;];lntge dem_gn(s1 more complex. The preparation of the mat _The materials could becom® ;
Pefcock 1’1919)7) Authe; f;gclllll: : Th;e 1n\}/1est1ment oftime might not be feasigflals could betime consumirg |
, . aterials should therefore be €orrealistic (Marti 2002;
well-thought out and fully exploited teachin ; carefully selected (Martinez, 2002, ;
: ing exercises. The s » controlled, a d with |
teaching depends, largely, on the pedagogical support of th uccess of authentic mater mzl use . |
(2002) suggests that teachers may use authenti e pooher. In order enlg I e
information presented and to enconrage students for;laté:nals for the learnerg t ti)- achieve this, Martincz
Guariento and Moley (2001) opine that authentic e orpleasure, eSpecial] e, for the gist of the
ctha materials should he used ; ¥ Certaintopics of interest-

In accordance with students
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. : begivento learners in which understanding is not important but helps the
building (;]f confidence in real situations. For instance, students may be ggiven ncwzpaper hcadlirll)es to
explain “’h at they mean. The Students may not be totally right, but the teacher should accept anything that
, Gomveys the gra mmatlc.al and 16’“?31 spirit of the headline and exploit the grammatical and lexical richness

of the authentic materials by various comprehension and discussion techniques. According to Bennett,

Harper and Iljedbgrg, (2002), in using authentic materials, it is not necessary to involve students in exactly
the same tasks and to expect students to perform at the level of an expert.

ability and that suitable tasks can be

In Orﬁg :ﬁeﬁ:’f;c&m? the problems created' by difficult authentic materials eg texts, there is need to
sump ¢ level of the learner. This can be done by removing any difficult word or structure

“_’ltho}lt removing the basic discourse qualities that make the texts authentic. The basic parametres for
simplifying a text according to Berardo (2006) are:

0y Lingu_igtic s.impl-ic.ity: grammatical structures, lexical items and readability;
(2) Cognitive §lmp1.101ty: age, education, interest of the learner:
3) Psygholo glc_al simplicity: does it follow traditional social norms?

Sample authentic materials and how they can beused in language lessons.
1) Shopping flyers - _ '

Shopping flyers can be used for speaking and writing activities at elementary and intermediate

levels as follows;
1. Ask students to bring some materials eg empty tins, bottles, boxes etc
2. Prepare a hand-out or paragraph containing fill-in-the blank spaces describing

what is contained in the flyers and the hand out to every student

3. Explain the activity inthe paragraph.

4. Ask students to supply the blank spaces with the relevant materials brought to the
class

5. Ask the students to read the answers aloud, one at a time and offer correction if
the need arises.

6. Ask the students to write out the completed paragraph.

Other activities that may be done with shopping flyers include:

1. Encourage students to bring two different flyers and let them work in pairs to find
the similarities and differences betweenthem.

2. The students read the similarities and differences aloud and later write them

down in sentences in their books.
Athigherlevel, the flyers can be used to get students to talk and write about general concepts, such
flyersand the strategies employed by each flyer to attract customers.

s the important values in the
Studants h as buyer/seller; teacher/pupil; husband/wife, following

Students can also role-play scenes suc
the conversation provided by the teacher.
(2)  Newspapers
Newspapers can
instance, students may search fo
done in groups; each group may b
them in sentences orally and inwritten.
information, for instance, tomorrow's weather.

3) Internet
The intermet is a very g

be used at intermediate and higher levels to search for words among others. For
r parts of speech or certain categories in a given page. This can be
be given a number of words to search for their meanings and put
Current newspapers can also be used to search for relevant

ood authentic material as it is in constant update. Blake (1997) opines that
the i llows communication without limits of physical distance between students and
the internet & ehension and intrinsic motivation to learn. It encompasses speaking,
1¥npro-ves their c;mp skills. The teacher can search for sites that focus on a specific topic, set
zzzizggsagdf:stT}%em online. The students can now answer them on their own. They can later

discuss the questions and answers in the class and write them down. Other activities with
iscu

authentic materials are: _
a. Asking students to write a

— — M 107

list of items to purchase for an imaginary celebration such as
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ay, marriage, etc., using super-market ticket.

entsto planatrip using a travel brochure or bus, train, etc., ticket.
dents to plan ameal using amenu

Telling students to use an equipment manual to explain orally and in writin
nvolved in operat ing an equipment or machine.

All these activities CXpose students to real language use and emphasize on content rather than form,
Berardo (2006) observes that th

: o e role of the teacher is not to delude the language learner but to prepare
him, giving the awareness and necessary skills to understand how the language is actually used. For
according to Hwang's (2005) study, language classrooms should have 70% exposure to speaking activities
for students to stimulate their language acquisitions and 30% teachers' explanations. This division of
student-oriented activities and

teacher-oriented demonstrations is a better way of learning. Therefore,
students should talk and actmorein clas

: ' s, while English as second language teachers should talk less. This
isthe best environment for teaching and learning English as a second language.

wedding, birthd
Informing stud
c. Mandating sty
d.

g the steps

Conclusion

This paper has looked at authentic mat
learning an interesting exercise. Thes
contexts. Authentic materials reflect t
motivation for learnin g. Authenticm
promote different skills. They take |

erials and how they can be utilized to make language teaching and
€ materials expose learners to real language as is being used in rea]
he changes in language and language use as well as increase learners' |
aterials are versatile and can be updated and used in various ways to |

earners out of the artificial language of the classroom environment to
the real world and real communication process. English as a second language teacher should therefore

choose authentic materials that hold great interest, have a social purpose in community and a

communicative purpose. They should incorporate these materials in language teaching in order to
motivateand arouse the interest of studentsinlearning,
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