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teaching’ because a trained teacher can teach better than an un-trained teacher. Generally, it 1s
R simed that a trained teacher knows how to teach effectively.

[tis 3 common fact, if a trained teacher teaches the students; the performance of the students 1s
go0d pecause in the process of education the teacher is considered the most crucial element.

o .

There 18 @ d.ireCt relationship between the qualification of teacher and the performance of the
students besides other factors.

Effective teaching is necessary for effective learning. Different educationists explained about
ffective teaching in their own way. According to Perrot(1982), "Effective teaching is a mode that
produces inquiring, considering and seeking out at the correct or incorrect results and ability in
teaching. It is just like plugging in the field for the seed of good crop. Mode of effective teaching
< a function of a large number of variables e.g. standards of teaching, what you like to teach, what

do you want your students to learn, how much time is available and is the frame of teaching".

Smith (1969); discussed the following four areas of knowledge for effective teaching: command
of theoretical knowledge about learning and human behavior. Display of attitude that foster
learning and genuine human relationship.Command of knowledge in the subject matter.Control
of technical skill of teaching that facilitate student's learning.

Essential components of good teaching, Mills (1977) as quoted by Ali (1989) described seven
stages of good teaching as objectives, preparation, presentation, reception, assimilation,
assessment and feedback. :

1.1. Statement of the Problem

The learning environment of a studenthas alotto do with the relationship the student has with his
teacher, whether or not the relationship encourages student learning. Again, how the teacher
delivers lesson goes a long way to tell whether or not the students will have a clear understanding
of the subject. The researchers would want to know how trained teachers of Account/financial
account in Minna are doing in these tWo areas.

12. Aim and Objectives of the Study

This sfudy is aimed at assessing the level of impact that the Account/financial account teachers
with teaching qualification have on their students in Minna. This study is based upon the
following objectives:

‘ To assess the impact in terms of teacher-student relationship.

. To assess the impact in terms of students' understanding of the teacher's lessons.

L3. Research Questions

Is)tﬁ ?CCOunt/ﬁnancial account teachers with teaching qualification have a good rapport with their
ents?

?eo St‘udents understand clearly the teaching by their Account/financial account teachers with
hing qualification?
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1.4. Hypotheses
Hypothesis A . <hip between teaching qualification of account/financia]
’ e 1a sionificant relationship ‘
H,: There is no significant relat ) _ students |
" account teachers and their interaction with their '  alification of account/financial
H,;: There is a significant relationship between teaching q
1 O a4

.. . . ir students
account teachers and their interaction with their s

Hypothesis B : ificati account/financial
H,: There is no significant relationship beWeen teaclljl}ngt qualification of
account teachers and their performance in the subjec _ . _
. i 1nanc
H;: There is a significant relationship between teaching qualification of account/financial
account teachers and their performance in the subject.

1.5. Scope and Limitation of the Study

This study covers the secondary schools in Minna that offer Account/ﬁnal}cial account subjects
and exclude teachers without teaching qualification in Minna. The yardsticks for measurement
include teacher-student relationship and student understands of the lesson.

The fewer nature of Account/Financial Account classes (in Minna) did not allow us to get a large

n (number of respondents), thus forcing our n to be 201. Time and resources did not allow us to
take a wider coverage in data gathering.

v

1.6. Definition of Operational Terms

KazeemR.A, 2006).
ii. Teacher-student relationship: The teacher know:i
class; and having a good rapport with his students

Lesson: A thing or topic or subject to be learnt

iii.

iv.

2.0 LITERATURE REVIEW

2.3 Sgggested Plan for the Measurement of Teac
Accqrdmg to Walter and johp (2012), the
eﬁicnepcy. Many superintende ’
numerical rating of the efficie

hing Efﬁciency
practical pe .

nts and principals fac: Llehdc for th.e Measurement of teaching
ncy of thcxrtcachcrs for the purp Practical problem of securing a

ose of determining reemployment,
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telligence, personal or social qualities, interest

inteaching, ar_1d other traits are merely means to an end, namely, the engendering of achievements
in school chlldrgn. Thus the measure of a teacher's efficiency should be based upon ‘the
achievements which he engenders. In arriving at a measure of the efficiency of an operator of a
machine only the output is considered. No attention is given to training and experience, interest in
work, or other traits. The operator who obtains the greatest output is considered as the most
efficient and the one whose production is low as inefficient. In the same way that teacher should
be considered most efficient who engenders in his pupils the greatest growth in achievement and
that teacher as least efficient who engenders the least growth. It should be noted that all the
elements of growth must be measured; ideals, interests and attitudes must be considered as well
as skills and knowledge. Since we are limited in the measurement of school achievements and in
their evaluation in terms of social worth, it is necessary that other factors be recognized in a
practical plan for the measurement of teaching efficiency. In the plan proposed four such qualities
areincluded: |

1. personal and professional qualities,
ii.  generalintelligence,

lii. experience,

iv.  academic and professional training.

Asindicated above these traits are merely a means to an end but they sustain a fairly hi gh positive
correlation with the achievements of pupils. Teaching experience and academic and professional
training are more important in selecting teache.rs fqr employmer_lt than in measuring t.heir
efficiency after employment. They are included in thlS. plan of rating because they permit of
objective measurement. It should be noted that they are given relatively less weight than either of

the other divisions of the plan

2.2. Achievements of Pupils . ‘

In Measuring the achievements of pupils standardized tests should be used in so far as they are
available and the Achievement Quotient (A. Q.) calculatgd. ‘However, it will be necessary to
Supplement such measurement by means of writ.ten examinations and .by teachers' estxm?tes in
the case of such outcomes as interest of pupils in school work, technique of study and ideals.

There should be a distinct effort to secure a composite measure of all the outcomes of instruction .

of the teacher whose efficiency is being measured. In judging the measures of achievement jt is
eCessary to measure the quality of the pupil material with which the teacher is working. The
achievement quotient is a useful device for doing this when standardized tests are used. In the
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. inati and
case of measurement by means of written examinations

-

should attempt to approximate the achievement quotient.

23.

The teacher is to be rated by means of a man-to-man comparison scale for each of the following

Personal and Professional Traits of the Teacher

four groups of traits:

(a)
(b)
(©)
(d

24.

interest in school work, particularly classroom instruction,
skill in the mechanics of managing a class,

quality of growth and keeping up-to-date,

personal and social qualities.

Case Study of English Language

According to Kemi Adeola (n.d), for several reasons, primary education being the foundation
could be said to be an important stage for all learners. This is more so when one considers the

value Nigeria places on the primary education. The National Policy on Education stated that they
objectives of primary education include: '

(a)
(b)
(c)

* Developing in the child the ability to adapt to his or her chan

; the society within the limits of their capacity;

the inculcation of permanent literacy and numeracy, and the ability to communicate
the laying of a sound basis for scientific andreflective thinking;

citizenship education as a basis for effective participation in, and contribution to the life of
the society; -
character and moral training and the development of sound attitudes;

ging environment;

Giving the child opportunities for developing manipulative skils to function effectively in

% - 001 teachers : s .

ges. Nigeria's National poj; In Nigeria were produced by

. ! ol ] .

section 61 (National Teachers Institute Kaduna (n :jc)})/ ?If]‘aﬁ(eiglcatflon In Section 9, Sup-
=) I¢lerence to standards in

teacher educatj i -
minine 1‘10” as an ultimate CXpectation, |t jg ex
m qualification is WASC o its €quivalent yjj; é) €cted that only candidates whose
e

colleges, and that t i : i . . s
teaching profesjio;1 it Hltimately become the ba:icrgtlltt;:%mto ihe teacher training
' a'tlication for entry into the
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assa (1 998) l? S Stat?d 1bn K}? m Adeolg (n.d), observed that the Nigerian Certificate in Education
T‘_JCE) 1ls fezl-lyéa reﬁ;ﬁii;te l%gly quahtgtive professional diploma in teacher education, obtained
after @t lized teacher’ programme in Colleges of Education. It is therefore a higher quality
and specialize her's certificate than the Teachers' Grade Two certificate that it is 6xpected to
replace. The estgbllshment of the National Commission for Colleges of Education (NCCE) in
[989 as a SUPEIvIsory body for jte:’slcher education in Nigeria saw the beginning of consistent and
jcliberate thrust towgrds actualizing the policy on the NCE qualification becoming the minimum
certificate for entry into the teaching profession in Nigeria (Uzodinma, 2003 in Kemi Adeola,
n.d). Consequently, as th.e number of Grade Two Teachers' Colleges fell from 285 in 1976 to 153
in1989 and less Fha.n 120 in 1991, the number of Colleges of Education increased from 44 in 1983
1061 in 1993. Similarly, the enrolment in Colleges of Education rose from 24,710 in 1980/81 to
86,830 in 1?90/ 91 (_UNESCO, 1998). In addition to the expansion of full-time programmes for
the production of primary and junior secondary school teachers who will be holders of the NCE,
several part-time programmes have been started whether in Colleges of Education as sandwich
courses, or by distance learning organized by the National Teachers Institute (NTF) aimed at
transforming serving Grade Two teachers into NCE holders. Indeed, between 1990 and 1996, the
National Teachers' Institute was able up-grade 24,817 serving Grade Il teachers to the NCE level.

The National Primary Education Commission personnel audit in 1996 showed that only about
39% of all teachers in primary schools in Nigeria possess the NCE and higher qualification.
However, it projected that with about 31,563 Grade II teachers enrolled in 1997 in the Distance
Learning NCE programme and another 25,596 enrolled in the sandwich programmes of the
various Colleges of Education, it is expected that by the year 1998, the proportion of qualified
teachers holding the NCE and above, who are serving in our primary school sector would be
somewhere around 78% of those in service. Lassa (1998) concluded that in spite of this promising
enhancement of teacher quality in Nigeria, there are indications of a faulty implementation of the

policy thrust towards the replacement of the Teachers Grade 11 Certificate with the NCE as the
basic qualification.

The Summit on Population in Developing Countries held at New Delhi, India in December 1993
re-iterated the relevance of qualitative teacher production t(? the quest for improved basic
education for all. According to the Federal Ministry of Education report (FEM & YD, 1994 in
Kemj Adeola, n.d), it was discovered that nearly all issues, whether re}ated to goals, learning
achievement, organization of programmes or performance of the educatlon. system are related to
the role of teachers. These include their behavior, performance, r.emuneratlon, incentives, skills
4d how they are used by the system. Therefore, teacher productx.o.n.should be based on a sound
Dhilos()phy, and on such rationale that should guarantee the acqqlsltlon of necessary knowledge
“mponents and professional skills which will en.able. pre-service teachers educate the pupils
( arris, 1992 in Kemi Adeola, n.d). This expectation 1 Very crltl.cal., not or}ly to the guahty of
€acher education, but equally to the very survival of the various disciplines in the curriculum of

“ducatiop, According to Lassa (1998) as stated in Kemi Adeola (n.d), the philosophy for teacher

Production in Nigeria is anchored on five objectives of teacher education as enshrined in the

Ationg] Policy on Education. These are to:
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: m teachers for all levels of
(i) Produce highly motivated conscientious and efficient classroo
1 / &

our eqycational system: )
iri i ivity in teachers;
(i1) Enco&kgc further the spirit of enquiry and creativity

: i jety at large and to enhance
(iii) Help teachers to fit into the social life of the community and society g

their commitment to national objectives: |
background adequate for their

' ' ith i fessional _ ‘
(iv) Provide teachers with intellectual and pro o situation not only in the life of

assignment and to make them adaptable to any changin
their country but in the wider world:

nt to the teaching profession Lassa (1998) in Kemi Adeola

(v) Enhance teachers' commitme L res miaior atiribates t

(n.d), stressed that these national objective could be reduce :
be achieved in the making of an effective teacher. These are the:

i.  possessionofabody of knowledge and understanding;
ii.  possession of professional skills and techniques;
111.  possession of positive personal qualities.

These three attributes are interrelated and possessing one is more often than not enhanced by the
possession of the others. Teachers are the pivot for the implementation of any education policy.
For language teachers to be effective, they should be adequate in numbers, well-motivated,
qualified and competent, both professionally and academically in the skills of language learning
and teaching and have opportunities for various forms of relevant in-service training (Emenanjo,
1996 in Kemi Adeola, n.d). In Nigeria, there is the perennial problem of teachers without the ri ght
mix, as pointed out above, for all school subjects. The task of developing Nigeria into a modem

independent nation with national and international obligations has made the language problem:
crucial issue.

N gap. English language helps to facilitate

country that o erans of diverse language backgrounds. Itis also the official | fthe
anguage o

. ; : ;
ountry that the educated elites use in official matters and in exchanging i during fi 1
VIEws during forma

public and private occasions Speakin i
. : . g of English f] i :
yardstick for enlightenment. Individuals Whogare un:belr::y e the o eatday Nigeria ase

?s alrlll;ltc;)rea;;ejee\t/(t):rzi Ll;?rl;g:)t:xey might be educated fellows(zne );lt);::Satr}é:mS?lY?s correctly are seen

n.d). Nigerians believe thatnllilzxrol\i/ehtlhelr educgtional level (Oladunig e This has. madeisa

the public schools. This coul%l tsh ar}guage 1S b‘etter taught in theJ r}’e, 2003 in Kemi Adeola,

illiterates, to send their children toe;erisre explain the desire of rrlzalg/; t;aprl;rlrt]ar}f sclklc()i(?ls t}iﬁz
s, including

ate schools. ;
» JUSLLO ensure that they can speak English
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Research reveals that the i

i rudents' achi influence of teachers is the singl i :

ing stu chievement, even more than socj ngle most important factor in
10

getermin AV econom )
dccmed as having the ighest correlation with academ mic status, which for years was

Adeola; n.d). Pg%;}‘éden_ts performance in English language in such public inati

SSCEaGCE’ an fed raises _quest_lons about teacher quality and the eflt?ectives)e(asm 1? atltlor}zs o
For years, SF3t€S relicd Ol §€ﬂ}ﬁ§at10n to ensure teacher preparation and quali dses Oit i?lc lerSI;
i compelling evidence justifying the selection of the certification 1r(e1 uirtgr,nentg ;esi:aif:h
indicated also that teachers who major in the subject-area taught have a m?)re positive; impact on

sudents' achievement than teachers majoring in an out-of- fi iscipline, i i i
jucation (Goidhaber & Brewer, 1999 in Kemi Adeola, n g)' ield discipline, including those n

ﬂuel]tly

ic success (Coleman, 1966 in Kemi

According to Izuml and Evers (2002) as stated in Kemi Adeola (n.d), school reform is a topic on
many pqop}e's minds today as a thing of necessity in our system. Unlike many policy areas, the
yast majority of people have strongly held opinions, mostly arising from their own personal
experiences in school. As a result, much of policy making involves walking a line between
research findings and popular views. These popular views frequently are not the best guides for
decision-making. This discussion begins with some evidence about the importance of teacher
quality and moves to ideas about how the quality of teachers can be improved. Central to all of the
discussion is the relationship between incentive and accountability. The current study is
therefore, interested in evaluation of NTI Grade II and NCE Primary Education Graduates'

performance in teaching English Language to primary school pupils.

30. METHODOLOGY

3.1. Data Collection

Tables 1 to 10 under the appen
collected in January 2013

dixes show tally and frequency tables of data that were

3.2. Data Analysis and Discussion of results ' .
Our analysis and discussion of results is based on the two hypotheses in section 6.0

estionnaire (see appendix IIT) address hypothesis A,

Note that questions 1 and 2 of the qu :
ire address hypothesis B.

while questions 4-6 of the questionna

40. Data Analysis and Discussion of Hypothesis A

n 2: Do vou know the

Fig 1: Pie Chart for auestio
t Teacher?

name of your Account/Financial Accoun
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of the overall respondents said yes to the question o
teachers' names. Only 24% of the students dq o
me (Fig 118 obtained from Table 6 that can be seen }mder appeﬁdix In,
d percentage of students who know their teachers n(e;mes, this migp

h tell of the rapport between the teachers aqd students. A good student wh .
not S0 n“.lcl learning should usually know the name of his/her teacher whether or not he/she
 ood Mot eilfer we cannot completely rule out the possibility of bad rapport between the
is good. However, of the students who do not know their teachers name. But, again, the

teachers and the 24% i ’
24% which accounts for the percentage of students who do not know their tegchers name ig
indicative of the negligence attitude of some students. What could be responsible for this cap

probably be another research focus since it does not concern us in this study.

Discussion

It can be seen from
knowing their Acco'un
know their teachers na
Though we have a §00

Fig | that 76%
t/Financial Account

Fig 2: Pie Chart for question 3:
Does your Account/Financial Account Teacher know your name?

Discussion

Fig 2 is a Pie chart wh:
rt . .
whether the 4 which explains in percentages the

. . uesti . .
cCount/Financja] Account teachers kno I SHesbionnaire & L
1d

the stud
ko theer;t]s l;mder_conm eration are not sure 17%s 'd“’, th? hames of their students. 14% of
Y their names (Fig 5 i obtained fro;)n E]l"l No'and 69% agree that their teachers
fint

to ded ) able 7 th . ]
attempts build inter. uce the level of i crest the teacherg ﬁta\c,ir? btehs(?en 11(11 app enci;xhll? '
i In their students and their

hi : .
P with theijr students. For students or even
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Fie 3: How is hi )
g ow is his/her relationship with you in the class?

VERY BAD
NOoTGooD 0%
3% A\ y

\ ON
\ AVERAGE

Fig 3 above shows a pie chart with percentages that address question 4 in the questionnaire: How is the
relationship of your Account/Financial Account teacher while in the class? 70% of the students said it is
very good, 71% said itis just good, 6% said it is on the average and 3% said itis not good (Fig3 is obtained
from Table 8 under appendix). This question was meant to confirm what ever perception we might have
nad in the responses in question 2. Recall that 69% (which is almost 70% for very good here)
acknowledged that their teachers know them by name and thus, we perceived 2 good rapport between
Account/Financial account teachers and students in Minna. Now 70% of the students have directly

acknowledged the good rapport thatit is very good,and?2 1%, good.

We assume that the 6% of the students who said the relationship their account/financial account teachers
have taken a neutral position. But even if we join them with

have with them in the class in on the average
th 9%. This 9% cannot over rule the 9 1% (70%+21%). Itis

the 3% that said not good, We will justend up wi . : X :
worthwhile to note that 0% of the students said the relationship their account/financial account teachers

have with them in the class is very bad.

Fig 4: How is his/her relationship with you outside the class

-
e VERY BAD
1% g
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Discussion . _ .
nts responding to question 5 of the questionnaire: How is the

her with them outside the class? 54% of the Smdgqts said
tteache o), said it is not good and 1% said itis very

In Fig 4, we have the percentages of stude
relationship of the account/financial accountt 5
itis very good, 33% said it is good, 7% said it is on the average,

bad (Fig 4 is obtained from Table 9 under appendix). v (54%+33%) wh
Here we notice a decrease in the level of relationship from 91% while in 07185tsotc; i7 ”?h(l > isoindic;)tivvve 1(1)6‘%
outside the class. In fact the percentage for very good dropped from '

account/financial account teachers encouraging students learning while 1‘n cla;s molri,gf;;vh;i;gzsxe
the class. This is not supposed to be so. It is supposed to be even more, since the rela ii T}Il)is will ¢
class will help the students beyond their academics to tell on their characters and attltu1 elsl. ill serve
as a platform for inculcating moral behaviors in the students. Probably this is a genera phenomenon with
all our teachers that is making our students today not to have good rporals 0 the society. Maybe the
decreased concern for relating with them outside the class environment is sending some kind of messages
to them that it is only the class environment that matters.

Notice in the analysis that 5% of the students said it is not good and 1% sai.d it is very bad. It_can l?e
explained that, this 6% (5%+1%) of the students are calling for improvement in the level of relationship
their account/financial account teachers have with them outside the class environment.

Fig 3.5: How do you understand his/her teaching?

NOT AT ALL
1%

VERY WELL

78%

Discussion

S the 1%, of the stud

: he teaching ; >tudents that is not inf] ide the
the methodology of teaching by account/financial a:I:g atall in the class. However $:ncedtout51d:iate
. , We must appre

their students understandi it fan s ~count tea ; .
erstanding their teaching, chers in Minna to have achieved 78% of
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ul Summary
y aimed at assessi :
This study Was ssing the level of impact that the Account/financial account teachers

wit t@achmg }clluahtfgl)catlon ha;:/ ¢ on thei.r students in Minna. The study was based upon two
. ofives such as 10 aSSESS the impact in terms of teacher-student relationship and students'
g of the teacher's lessons. P students

ne believes that a teacher who develops interpersonal relationship with his/her students will
e more impact (in terms of knowledge delivery and moral influence) than one who does not. A
good relatlor}Shlp a teache'r develops with his students can go a long way to helping/encouraging
(e students in understanding the lessons taught by that teacher. Again, it will serve as a platform

porinculcating moral behaviors in the students.

Aquestionnaire was designed as instrument for data collection and a convenient sample of two
pundred and one (201) students from thirteen (13) classes in six (6) secondary schools in Minna

responded in answering the questions.

From the analysis of results, it was generally seen that 74% of the students under consideration
know the names of their account/financial account teachers. 69% of the students acknowledged

hat their account/financial account teachers know them by names. 70% of the students said that
the relationship their account/financial account teachers have with them in the class room is very
good. 54% of the students said that the relationship their account/ financial account teachers have

with them outside the class room is very good. 78% acknowledged that they do understand their

account/financial account teachers teachings very well.

se in the level of relationship which the
ers have with their students from 70% while in class to 54% while
hile to note that 0% of the students said the relationship their
s have with them in the class is very bad while 1% asserted that
a] account teachers have with them outside the class room

It was however noted that there is a decrea

account/financial account teach
outside the class. It was worthw
account/financial account teacher
the relationship their account/financi
environment very bad.

5.0. CONCLUSIONS
e conclude from hypothesis A that, there is a

From the analysis of the results of this study, We | .
Significant relationship between teaching qualiﬁcatlon,of account/financial account teachers apd
their interaction with their students. The study findings showed that this relationship 18 positive

and beneficial to students since the teachers have a good rapport with their students.

From hypothesis B, the study led to the conclusion that there is sigr}iﬁcant relatioqship between
Aching qualiﬁcati’on of account/financial account teachers and their performance 1 the subject.
trealso, the relationship 18 beneficial to the students since the students do very well understand

CIrteachings.
ncial account teachers

p which the account/fina
he class, it is observed

relationshi { i
4% while outside t

C .
oncemmg the decreased level of
while in class to S

ave wi )
€ with their students from 70%
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ine students learning while in class more thap
acher enCOcli]rtagbegso Itis supposed to be even more, since the
(0] .

l iOI ;1 1} 0 ltSldC tllL ClaSS \\/lll hClp the Stu y : t acade lv”

characters and attitudes. This will serve as e ome foachiers that is making our students
g is 1 | phenomenon with a at iy
students. Probably this is a general p 1 concern for relating with them

: ; crease
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5.1. Recommendations '

Based on the results of this empirical study, we recommend the following:

i. Teachers of account/financial account in Minna (and pr(?bably all teachprs of other
subjects in Nigeria) should take the relationship with their sjtud§nts outside the class
environment as equally important as that in the class room. This will not only encourage

the academics of the students, but will also impact their characters and moral conducts in
the society. '

ii. To the researchers, an empirical study could be carried out to ascertain reasons for
students not knowing their teachers' names
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